LLP Study Visit 07017,02
Group Report

TITLE: How to Create Happiness in Learning

THEME: 17 — The Pupils

VENUE: Fredericia Kommune, Denmark

DATES: 28" October — 2 ™ November 2007

HOSTS: Fredericia Kommune — Charlotte Mikkelsen & E  lise Wendt
NA: CIRIUS Denmark — Ingrid Johansen

PURPOSE OF THE VISIT

The study visit was organised to provide participants with:-

A vision of how Fredericia Kommune intends to become the best city for children by 2012.

An understanding of the key concepts and theoretical framework underpinning the vision.

An understanding of the means and methods the school department has initiated to reach
this goal.

A programme of visits to see how the school system from pre-school to upper secondary
level is operating these methods.

Opportunities to meet with students and teachers to hear their views.

Opportunities to work with Danish hosts and colleagues from all over Europe to understand
the extent to which their school systems value and promote children’s emotional well-being
and learning.



PARTICIPANT LIST

COUNTRY NAME POSITION
Czech Republic Martin Molcik Deputy Head
Czech Republic Petr Adamcik Deputy Head

Spain

Eulalia Madariaba Martin

Teacher

Great Britain

Joanna Feast

Educational Adviser for Healthy
Schools and SEAL

Great Britain Sheila Leech Educational Psychologist

Netherlands Betsy Ooms Educational Consultant/Coach

Portugal Ana D’Avo Education Advisor for healthy
eating/living

Romania Viorel Gruia Head Teacher

Ireland Mags Jordan Primary School Inspector —
Department of Education and
Science’

Turkey Mehmet Buyukcombak Vice Principal

Turkey Nedim Gunes Head Teacher

Finland Petra Paakkanen Head Teacher




STUDY VISIT PROGRAMME

DAY ACTIVITY LOCAL PARTICIPANTS
Sunday 28" October | - Welcome and presentation of | Visit Organiser
programme
Dinner

Monday 29" October

Welcome to Fredericia City
Presentation of the Danish
School system and local
priorities

Visit to Kobmagergades
School

Lecture on aspects of good
learning environments and
discussion

History of Fredericia

Visit to Fredericia Mini-town
Participants presentations

Lord Mayor of Fredericia
Fredericia School Department
Principal, staff and students

Professor of Psychology Danish
Uni of Education Copenhagen

Museum of Fredericia
Fredericia Guide

Visit Organiser

Tuesday 30" Visit to Egumvejen School Principal, staff and pupils
October Visit to Skaerbaek School

Inclusion of pupils with special | Principal, staff and pupils

needs Psychology service

Free afternoon in Fredericia (PPR)

Participants discussion

Visit organiser

Wednesday 31% Visit to SIS Academy SIS Academy Director
October Lunch and visit to 10™ form Teachers, students

Education Centre

Seminar with Youth Advisor
Visit to International Business
Centre

Participants groupwork

Youth Advisor

Principal and students

Thursday 1%
November

Visit to Bakkeskolen
Visit to Erritso Central School
Lunch

Visit to Hojskolen Snoghoj
School

Participants discussion and
report writing

Principal, staff, students
Principal,staff and students

Teachers from the International
Network
Principal

Visit Organiser

Friday 2" November

Group work

Identifying good practice and
future co-operation

Main findings debate

Visit Organisers

Visit Organisers




THE NATIONAL AND LOCAL EDUCATION SYSTEM .

Denmark is ranked among the countries in the world with the highest standard of living. It has a
high standard of social security and free public services, including a high quality education
sector but the Danes pay one of the highest tax rates in the world in order to achieve this. The
educational level of the population is high with 77% of a year group completing a vocationally
qualifying education. Great importance is given to the internationalism of education and training
to promote intercultural understanding. The official language is Danish but most people
understand and speak English. Denmark also has a longstanding tradition of lifelong learning.

There are nine years of compulsory education for children between the ages of 7 and 16 (grades
1 — 9) and tuition is free. There is an optional pre-school class for children from the age of 5,
with approximately 97% of children enrolling. The staff in pre-school classes are social
educators not teachers. The state school in Denmark is the Folkskole which is attended by
88% of children, and provides primary and lower secondary education, with an optional 10" year
(attended by 61% in 2003). The number of students on roll was typically 300-400 in the schools
we visited.

Students are taught in classes of an average of 20 (maximum 28) and they remain together
throughout the entire period of compulsory education. The class teacher remains the same for
years 9/10 ensuring continuity for guidance and maintaining contact between school and
parents. Some schools have begun with age-group teachers who stay within a specific year
group, 0-3" 4-6/7, 7-9. (The 10™ form is often at an individual school for the whole
municipality.)

The Ministry of Education lays down general curricular aims and optional guidelines and there
are no prescribed textbooks. Schools are permitted to draw up their own curricula as long as
they are in accordance with the aims and proficiency areas laid down by the Ministry of
Education. Schools must provide children with subject specific qualifications and prepare them
broadly for their role as citizens in a democratic society. Students are continuously evaluated.
Examinations are compulsory after 9" form, but optional after 10™. However, most pupils
choose to take the leaving examination after class 10. The school issues a leaving certificate
which contains information about the student’s educational activities, as well as proficiency
marks and examination results.

Upper secondary education includes general and vocational education for young people
between the ages of 16 and 20. The 3 upper secondary lines are: General academic,
technically orientated upper secondary, and business orientated upper secondary. They are all
of 3 years duration and qualify for higher education. Finally there is a 2 year pendant, which can
be full time studies or put together in modules down to one subject at the time. Its called HF —
and it also qualifies for higher education. 80.3% of students continue in some form of upper
secondary education.

Fredericia has approximately 5,200 pupils in its primary/lower secondary schools. Some
schools provide for grades 0 — 7 others to 0-9. There is an Education Centre for grade 10
students and as well as a general school and International Business College for upper
secondary students.



Danish law promotes the inclusion of children and young people with special or additional
needs. Fredericia’s goal is to include 97.5% of pupils with additional needs excluding those with
a “severe handicap” into mainstream schools. With the introduction of different learning styles,
differentiation is promoted and inclusion is possible. Schools have resource bases to support
pupils with specific needs with or without mainstream inclusion and support services to provide
training and build the capacity of mainstream schools.

Fredericia aims to become “the best city for children in Denmark by 2012” The underlying
philosophy is that happy children learn better and that the broad learning environment should
support the attractiveness of learning an promote joyful learning. The school department has
initiated new means and methods to support this goal outlined in greater detail below.

THEORETICAL FRAMEWORK AND KEY CONCEPTS

The Psychology of Happiness and “Flow”.

Hans Henrik Knoop from Danmark Pedagogiske Universitet Copenhagen, inspired by the work
of Martin Seligman, “Authentic Happiness: Using the New Positive Psychology to Realize Your
Potential for Lasting Fulfillment”, N.Y., 2002, identifies three important kinds of happiness that
are central to children’s learning.

The first of these, he calls The Pleasant Life. This involves brief positive emotions, for example
being in a warm, comfortable classroom, having a trusting relationship with their teacher,
experiencing a sense of safety while being away from their families. Such emotions are
important preconditions for learning, creativity and good work.

The second type of happiness is called The Engaged Life. It entails deep involvement of longer
duration and complete immersion in joyful activities such as play and exciting work. This activity
is often very learning-rich and creative because the individual is optimally challenged and
focused, often without consciousness of emotions and self.

The third of these is The Meaningful Life in which children experience being part of the school
community. It involves strong sense of social belonging in which the child experiences being in
the right place, doing the right thing, with the right people. As such, it serves as a foundation for
learning, creativity and good work.

Knoop emphasises the difference between the Demand to Learn, which is society’s need to
control its citizens in order to sustain itself, and the Desire to Learn, the individual’'s emotional
engagement which is a primary precondition for success in learning. The demands for learning
should stimulate the desire to learn.

The concept of flow originated from Psychologist Mihaly Csikszentmihalyi in 1990 and defines
the phenomenological state in which a person is completely immersed in an activity. In this
state, they are focused, experience inner clarity of knowing what to do and how to succeed, and
that their competencies match the challenge, are not concerned about the self and feel able to
transcend their own limits to experience a form of ecstasy, being elevated above the realities of
everyday life and time.



The model illustrated below is an elaborated version by Knoop, which shows how flow appears
when challenges and competencies are matched. When competencies exceed challenges, a
person tends to feel bored, and when challenges exceed competencies, anxiety occurs.

Flow is generated when the environment provides:-

Opportunities for being personally active, taking the initiative and responsibility for directing
oneself;

Concrete energising goals;

Manageable, un-bureaucratic rules promoting the goals;

Opportunities for matching competencies and challenges;

Clear, immediate and non humiliating feedback on how one is doing;

Space for concentration where distractions are minimised.

Flow is hindered by personal characteristics such as a vague feeling of self, low self-esteem,
poor concentration, the experience of being over matched and excessive uniformity.

Pedagogical circumstances that hinder flow include excessive curricular demands, demanding
or forcing what is to be learnt that is experienced by learners as being particularly unimportant,
boring or too difficult, in potentially humiliating ways over an extended period of time.

Multiple Learning Styles

Svend Erik Schmidt, SIS Akademi, Denmark has developed a learning styles model based on
an original model by Drs Rita and Ken Dunn. Twenty different factors or elements which have
an objective and measurable influence on learning are identified and the elements are divided
into five different areas or stimuli as follows:-

1. Environmental — sound, light, temperature and furniture/design.
2. Emotional — motivation, responsibility, persistence, structure.
3. Sociological — alone, pair, small group or team, adult controlled, varied (different groups).



4. Physiological — perception, intake, mobility, time (biorythm).
5. Psychological — analytical/holistic brain dominance, impulsive/reflective.

God skole

God skole (www.godskole.dk) (Good School) is an electronic tool for evaluating children’s’own
views of their well being and learning in school. The tool has been developed by Hans Henrik
Knoop and Svend Eric Schmidt. It is a set of 40 questions, related to flow and happiness theory
and multiple learning styles, differentiated for different ages. Some examples are below:-

Do you feel safe in school?

Have you been energized in class (not hungry, sleepy or feeling sick)?

If you have been bored in class, have you been able to quickly act adequately?(sic)
Have you been able to concentrate in class?

Pupils answer questions on a scale of 1 to 7, 1 being not at all, 7 being very much. They can use
it electronically at home, participate as often as they want and their teachers can see the results.

The benefits of “good school” allow individual pupils, class and school cohorts to say how they
feel about school, if they learn what they want to, and it provides information on their level of
emotional well being. For the teachers, it provides immediate feedback on what can be
improved for pupils’ emotional well being and their learning as well as longitudinal evidence.

THE STUDY GROUP’'S VIEWS

The group were unanimous in their praise for the welcome we received everywhere including all
the schools and other agencies we visited. We were impressed by the culture and ethos of
individual schools which seemed to be relaxed places where staff had established good quality
relationships with each other and the children and young people in their care and mutual respect
was obvious. All those we spoke to including children and young people showed pride in their
learning environments and were positive that children’s happiness or emotional wellbeing should
be central to their experience of successful and joyful learning. We were encouraged to speak
and engage with the students themselves to hear their views and we were all impressed with
their good English skills.

The group were extremely impressed by the obvious priority given to education witnessed by
small class numbers, resources such as libraries and computer technology, very large spaces
for learning and working including outdoor space, and the remodelling of schools to provide
additional flexible space.

Following discussions, the group selected the three following themes as the basis for presenting
our views:

Teaching and Learning

Healthy Eating and Physical Activity

The Environment



Teaching and Learning

There were several aspects that the group found particularly interesting including the focus on
learning styles, the pupils’ motivation to learn in different ways, the importance of balancing
challenges and competencies and ways to do this and how the physical environment facilitated
learning. How pupils understood and evaluated their learning and well being both informally
through reflective discussion and more formally using God skole was also demonstrated several
times.

Above all, the group were consistently impressed with the freedom given to pupils of all ages for
their learning in order to promote self responsibility. This freedom or autonomy is encouraged
and developed in all fields of behaviour. Pupils demonstrated self discipline by making decisions
about their learning needs even when a teacher was not present. There was a noticeable
freedom for the pupils to the extent that they move around and use different parts of the school
premises, again, without conspicuous adult supervision.

The practice we observed was underpinned by a calm, unhurried and quiet atmosphere.
Contributing to the promotion of student autonomy and self responsibility was the absence of
school uniform and a formal dress code for the adults which for some of us was in sharp
contrast to traditional uniform (including restrictions on use of make up, jewellery and
accessories) and dress codes in our countries.



Healthy eating and physical activity

All schools visited display strong commitments to promoting children’s physical well being, in
particular healthy eating and regular physical activity. Almost all children walk or cycle to school
with safe storage areas for bicycles in all schools. The schools, more particularly the rural
schools had extensive outdoor play areas with opportunities for structured team games and
creative and imaginative play.

Many children remain on for after school activities and they are provided with opportunities to
engage to a wide range of indoor and outdoor activities under the direction of teaching
assistants.



In one of the schools visited designated children prepared healthy hot and cold foods as part of
their programme of learning. They seemed to enjoy this work very much and they were proud of
what they did. These foods were available to other children at school.

In another school we visited the lunches were very balanced and healthy and teachers and
classroom assistants ate with the children. Fridges were available in which to store children’s
lunches. Water dispensers were in use for both children and teachers and chilled milk was
distributed in some schools.

In general, healthy eating is promoted in schools in the participating countries, with hot and cold
meals being freely available in some countries for some or all children. The percentage of
children walking or cycling to school varied significantly due to commitments, safety and
facilities.

The environment

We were all impressed by the overall importance given to understanding children and young
people’s learning and emotional needs in terms of the built environment which is identified as an
influence in the multi learning styles model. For all participants in their own school systems this
is either rated as important to some extent or not at all, but certainly not as an essential factor.

All the schools we visited were large in terms of size of buildings and the amount of space
available for pupil/student activity. Space was also used flexibly. We saw in one school how
parents of younger pupils and younger siblings were encouraged to visit school for early
morning singing practice, possible because of the size of the space.



In another school we were impressed by the flexible use of space when grades 7, 8 and 9 were
working together on a two day topic. Six classrooms were in use as well as a large central
communal space and elsewhere in school students could make use of a library resource. In one
room, pupils were allowed to play loud music, in recognition that their learning is stimulated by
this. The size of the space allowed students to work within their chosen social groupings either
alone, in pairs or larger groups.

In another school, as well as having class and communal learning space for each grade, the
school had additional space for the care of students in extended hours, before and after school.
Flexible use of space can also allow for variety in light and temperature.

All schools presented a variety of attractive, comfortable and clean environments for student’s
use. Ownership and pride were encouraged by students taking responsibility for cleaning and
having adequate space for personal belongings. The environment is also seen as important for
the needs and comfort of teaching staff. In one school, we saw a large staff area with a variety
of flexible meeting and sitting areas in addition to which each teacher had their own designated
work station.



There is a strategic plan for the renovation of all the school buildings within the municipality and
the teachers, pupils and parents work collaboratively with architects and designers to achieve a
built environment suited to their vision. We visited one school which had been remodelled and
extended and another in the process of this. Both shared a vision of creating well designed,

attractive, comfortable, flexible spaces with a library resource and information technology at it's
centre or “heart”.

Another feature of the importance of the environment which was unfamiliar to all participants
was the importance of furniture design and arrangement and the need for flexibility to allow



choice. We saw classrooms with traditional formal furniture arrangements and informal learning
areas with sofas, armchairs and carpets allowing pupils to sit or lie on the floor.

The SIS akademi designs and manufactures a range of functional furniture incorporating new
materials and technologies, to promote comfort in learning with flexibility for different learning
styles and adjustability for different age groups and sizes.

All participants were impressed with the dedication of resources for the aesthetic environment
and agreed that there is no similarity to the environments, nor the same understanding for the
importance of this, in their own countries.

WHAT HAVE WE LEARNED FROM OTHER PARTICIPANTS

The following are individual participants’ statements;

| have learnt about starting compulsory education later (at 6-years-old) with fewer hours per
week for younger pupils, and that more free time to play is essential.
| have realized the importance of the non-teaching personnel support for both the pupils’ and
the teachers’ well-being in school.
| have learned that other education systems place a much more significant emphasis on
promoting pupils’ physical well-being through encouraging them to walk / cycle to school and
to regularly engage in team games and active outdoor play in their most attractive outdoor
play areas.
| have realized that we have different education systems but just one aim — the pupils’ care.
| have realized that in all the countries the education department helps with more resources
in order to cover all children’s needs.
Although we all work in different educational contexts (in different countries), we all seem to
think that a more active learner with goals is a happier and better learner. In some countries
the education is much more teacher-centred than in others.
Every school system has positive and negative points and we can take some good things to
copy in our schools.
An excellent opportunity to have long talks on various topics related to education and to spot
out similarities and differences among the educational systems across Europe and to decide
what changes will be suitable for my own school.
Prepare not only children, but teachers, too for changing, for freedom in lessons.
| felt North European countries’ education systems have more freedom and independence
than Southern countries.
In my country, in rural areas there are difficulties recruiting experienced teachers because
they want to work in the cities.
Teachers in other countries appear to either teach one subject exclusively or teach a range.



HOW WILL WE USE THIS EXPERIENCE AT HOME?

The following are individual participants’ statements;

I will try to offer additional training sessions for teachers on different learning and working
styles of pupils and staff, in line with the ‘flow’ theory. | would like to work more with those
who make decisions about furniture and aesthetics within the schools across the local
authority. | want to maintain the level of enthusiasm for positive change that | have enjoyed
during the visit.

I will try to teach each pupil according to their competence and learning style and | will also
try to create good opportunities for each teacher at my school to differentiate their teaching.
In fulfilling my advice and support function with schools, | will encourage schools and
teachers to liaise more openly and regularly with children to discuss and evaluate their global
and multidimensional well-being and to respond creatively to the answers that emerge.

I will try to motivate the education partners to change their view in order to create new
physical environment.

I will try to encourage my colleagues to follow these ideas and on the other hand | feel that if
| studied my students’ needs more profoundly, | would provide them with a happier and
easier life in school.

The questionnaire with items about the well-being of the pupils/students, including evaluative
guestions concerning education, would be very valuable in our education.

My challenge is to place more emphasis on the importance of learning and teaching styles.
To take the idea of the “subject days* approach and to try to implement it in my school.

As a head-teacher, once | get back home, | will apply an experimental “god_skole”
questionnaire to all the students and maybe to the teachers also. | will definitely change the
windows of my school with larger ones as every school in Denmark has. | think there are
small, but important things that can be done with almost no resources in order to make pupils
happier.

| would like to show pupils how to be creative, how to cooperate and present projects; there
will be a space for all pupils to show their skills and interests.

It will be difficult to make big changes in my school, like all public schools, because | have to
follow the rules for teaching decided by the Ministry of Education.

In private schools in my country, it will be difficult to make changes, but for older students
while they are making decisions for their future, | will try to adopt “bridge building” to give
them opportunities to experience different programmes of study. Also | will try to improve
teacher’s work areas to give them individual spaces.

CLOSING REMARKS

The organization of the study visit was described by all participants to be “brilliant” with a tight
schedule of visits. The theories, ideas and concepts were new to us all and it was an intense
learning experience perhaps particularly for those participants for whom English is not their first
language  The welcome and hospitality we received from all our hosts was exemplary,
appearing typical of the “Danish way”.

The presentations from our hosts were inspiring and the subsequent discussions with
professionals and students were open, honest and balanced. The dialogue that ensued was



both constructive and critical and explored the obvious benefits as well as the potential pitfalls
and this transparency is to be applauded.

We thank the organizers and local participants including children and young people, who
willingly gave their time and opinions for helping to make this such a productive, rewarding,
enjoyable and fun visit.

Rapporteur;  Sheila Leech
Date: 27th November 2007



