[image: image1.png]B | cepbeFop ~—=

Education and Culture DG
European Centre for the Development

of Vocational Training Lifelong Learning Programme






Study visit group report

	Group No
	106

	Title of the visit
	Role of schools in preparing young people for further education and society

	Topic
	Measures to Prevent Early School Leaving

	City, country
	Denmark

	Type of visit 
	Transversal Study

	Dates of visit
	8th -12th Mar 2010

	Group reporter
	Lindsey Ruth Davies


Dear participants,

The purpose of a study visit is to generate an exchange of experience and good practice between the country you visit and the countries you all come from. Thus, participating in a study visit can be an exciting experience and an important learning tool for you. 

During the visit you are invited to prepare a group report summarising your discussions and learning. This will help Cedefop disseminate what you have learnt to others, who share your interest but did not participate in this particular study visit.

On the first day of the visit, you are to select a reporter who will be responsible for preparing the final report and submitting it to Cedefop. Everybody should contribute to the report by sharing their views, knowledge, and practices in their respective countries. Please start working on the report from the first day of the visit. 

You will, of course, be taking your own notes during presentations and field visits; but the group report should highlight the result of the group’s reflections on what was seen and learnt during the entire visit and the different perspectives brought by the different countries and participants. The report should NOT read as a travel diary, describing every day and every session or visit. 

Cedefop will publish extracts of your reports on its website and make them available to experts in education and vocational training. When writing the report, please keep this readership in mind: make your report clear, interesting, and detailed enough to be useful to colleagues throughout Europe. 
By attaching any photos to the report, you agree to Cedefop’s right to use them in its publications on study visits and on its website.
Please prepare the report in the working language of the group.

Please do not include the programme or list of participants.

The reporter should submit the report to Cedefop (studyvisits@cedefop.europa.eu) within ONE month after the visit.

I. Findings

This section summarises the findings of the group while visiting host institutions, discussing issues with the hosts and within the group. You will be reflecting on what you learnt every day. But to put them together and give an overall picture, you need to devote a special session to prepare the final report on the last day of the visit. 

In this section, it is important that you describe not only things you learnt about the host country but also what you learnt about the countries represented by group members. 

1. One of the objectives of the study visits programme is to exchange examples of good practice among hosts and participants. Cedefop will select well-described projects/programmes/initiatives and disseminate them to former participants and a wider public, including potential partners for future projects. Therefore it is important that you identify and describe all aspects that, in your view, make these projects/programmes/initiatives successful and worth exploring.

Describe each of the good practices you learnt about during the visit (both from the hosts and from one another) indicating the following: 

	title of the project/programme/initiative

	country
	name of the institution that implements it (if possible, provide a website)


	contact person (if possible) who presented the programme to the group


	whom the project/ programme/ initiative addresses


	what features of the project/programme/initiative make it an example of good practice 



	The Project of Flexible Primary School
	BAVARIA
	www.stmuk.
bayern.de
	Katja Schößler
	All pupils in grade 1 and 2
	Support according to the individual learning rate – grade 1 and 2 can be went through in 1, 2 or 3 years

	The Project of Developing Student Guidance in Comprehensive schools 


	Finland
	http://www.peda.net/veraja/oph/oppilaanohjauksenkehittaminen
(secret word is koulutus09)


	Anneli Alatalo, anneli.alatalo@espoo.fi
	Support for potential drop out groups
	1. Students Guiding Counselling Program in Community and school level

2. Developing guidance in 1-6 grades, model and practice

3. Model of transition from kindergarden to 1st grade

4. Model of transition from 6 to 7th grade

5. Model of transition from 9th grade to vocational school or upper secondary school

6. Developing guidance in 7-9th grades (methods, contents and materials and co-working):  working life knowledge, co-operation between school and homes and support to drop out groups like immigrants and special support groups 

7. Developing learning environments and teaching  technology

8. Evaluation model of students guidance 

9. Networking


	RAISE project
	WALES
	SWAMWAC

www.swamwac.gov.uk
	Lindsey Ruth Davies
	Vulnerable pupils
	Early intervention programme for under achieving pupils

	Good practices in Bulgarian schools: 
 
 

	Bulgaria
	
	Neli Borcheva
	
	Additional classes for lagging students
 Advice for parents and students
 Free textbooks for students from grade I-VII
 National Programme “A glass of warm milk”  for children grade I-IV.


	Improving International Links
	Latvia
	
	'Frančeska Ģēvele'
	All pupils
	1st Long practice in three specialties, Leonardo da Vinci mobility project, applied for in 2007, implemented in 2008.
2nd Short practices in the three specialties, Leonardo da Vinci mobility project, applied for in 2007, implemented in 2008
3rd Short practice in Germany and Poland, Leonardo da Vinci mobility project, applied for in 2008, implemented in 2009

4th Cooperation for Development and Sustainability in VET, the Leonardo da Vinci Partnership Project, filed in 2009, sales 2009.-2011.gg.

 

Submitted in 2010, the results will be known during the summer:

1st Activity Guidelines in Real Context: Development of Transversal achieving skills as an Effective Tool in the Transition to the active life, Leonardo da Vinci Partnership Project.
2nd IN-SERVICE TRAINING CO. A Multi-National Virtual Services Company - A path to Professional Develop new skills, Comenius partnership project
3rd New competences and Experience in short Practices, Leonardo da Vinci mobility project

 

Form Malpils boarding school: 

Socrates Comenius 1 06-LVA01-S2C02-00011-1
 "Distinguished - we are bound" - language and art of friendship and education, "Latvia, Romania
Comenius 2008-1-DE3-COM06-00159 2, "Landwirdschaft statt Erdől-Geschichte und Zukunftsperspektive"
("Earth's deep oil-History and Future Prospects"), Germany, Latvia, Poland
Leonardo da Vinci Partners IZM ISEC
ID I/06/B/F/PP-154035,
"Once Again-st Abandon, Opening the New Countries Experiences"
("Once again, the exclusion"), Italy, Britain, Germany, Greece, Romania, Poland, Latvia


Submitted in 2010, the results will be known during the summer:

1. Comeniuss - Lifelong learning programme "Learning to learn together" - 2010. - 2012., Bulgaria, Romania, Spain, Greece, Latvia.


	PHARE 2004 –Access to education for Disadvantaged Groups

Summer kindergarten-2008
	Romania 
	Ministry of Education, Research and Innovation.

www.edu.ro 
	Iulian Catalin Nechifor

iuliannechifor@yahoo.com 
	local community- Romany students
	-to reduce school abandonment and remedy activities

-14 pre-school children prepared for I grad

-7primary school  students in remedy activities

	Phare Project 2006- “The speeding up of implementation national strategy regarding the

improvement the Romany pupils’ situation”

The Regional Communitar Centre of Health Education

	Romania 
	Ministry of Education, Research and Innovation.

www.edu.ro 
	Iulian Catalin Nechifor

iuliannechifor@yahoo.com
	Romany local comunity
	-the growth of Romany people’ access to public services by assuring a minimum  packet  of integrated services regarding health, social, educational, psychological, and judicial assistance.

-Results: the number of health assistance offered to the children and the parents in school  consulting room, has risen with 31%, judicial and psychological assistance for villagers has risen with 19%.


* You can describe as many good practices as you find necessary. You can add rows to the table.
2. The study visits programme aims to promote and support policy development and cooperation in lifelong learning. That is why it is important to know what you learnt about such policies and their implementation during your visit. You are invited to describe your findings concerning the following:

2.1. Approaches taken by participating countries (both host and participants’) regarding the theme of the visit. Are there any similar approaches/measures in participating countries? What aspects are similar and why? What aspects are different and why? 

	· The host described a key strategy deigned to reduce the drop out rate: boarding schools for ‘vulnerable’ pupils. Representatives from other countries noted that boarding schools were not generally publicly funded and not usually used to meet these specific needs. There are, however, examples of limited placements for pupils with severe additional needs (learning/behavioural/physical) within long term residential settings, although these are within public funded, specialised centres.
· The group member from Wales described the recent introduction (2008) of a skills based curriculum, particularly to address needs of disaffected boys. Similarities with other countries represented: Key Competencies: literacy, numeracy, working together, thinking skills/autonomous learning, bilingualism, interpersonal/intrapersonal, communication, tolerance, global citizenship & sustainability, healthy lifestyles.  Elsewhere, skills based / traditional curriculum combined not as effectively as might be because of confusion – the two distinct approaches at present lack synthesis. Also parents remain unprepared for this change and still require knowledge based assessments and reports. Pupils regularly tested on knowledge based attainment in face of drive towards skills development
· The German group member described inclusion programmes for pupils with special educational needs. Similarities with other countries in the group, for example Spain: small group support, teaching assistant intervention. 
· A visit to a special boarding school raised a number of questions. This school caters for vulnerable young people between the ages of 13 – 19 years who have been removed from problematical backgrounds and now live 2 weeks at a time within a nurturing environment. These students attend the private school visited on Day 1 and remain well integrated with the other main stream pupils there. The term ‘boarding school’ may be misleading as the group noted the role of the establishment is to provide a safe haven, a home for vulnerable children. However, it remains connected to the school because of a) the way in which it is owned b) the prerequisite requirement for pupils who are provided with a home here to attend the schools regularly. In Finland and UK, the provision resonated with the feature of ‘children’s homes’ which are used for a similar purpose but not for such an extended period of time.
· The group member from Finland noted that similar practices exist in Finland although the system there is a cheaper version in that the accommodation arrangements exist on a larger scale.



2.2. Challenges faced by participating countries (including host) in their efforts to implement policies related to the theme of the visit. What are the challenges? Are they common challenges? If so, why? If not, why not?

	· Pupils dropping out of school for a variety of social related problems (e.g. unstable home environments, emotional and behavioural difficulties, etc.) before gaining the skills and qualifications needed for successful participation in the adult world of work and society as a whole
· Some negative perceptions relating to the notion of ‘boarding schools’ might limit the possibility of introducing this measure
· Cost of boarding ‘vulnerable’ pupils prohibitive in some settings (state funding levels crucial for this)
· In some countries, for example Wales and Romania, there remains limited opportunities for a ‘mixed economy’ approach to funding, i.e. a blend of private and state funding. This situation presents a serious obstacle to the pursuit of such ambitious objectives as the ones observed in operation in the host country.
· Pupil (and parent) motivation 

· Low pupil aspiration

· One challenge for all schools is the issue of a lack of information relating to out of school hours activities which should be passed onto schools by social services, etc. and which could be used as an early indicator of future school drop out.

· A possible challenge for the host institution within the context of boarding institutions is the need for quick identification of medical or psychological needs. With this number of young people, the group raised the question of how effectively these very specific needs might be identified.

· Another challenge for this approach in other countries would be the varying quality of communication and interaction between social services and education services. Furthermore, ‘parental responsibility’ varies from country: in some countries it would be virtually impossible in some other countries to remove a child from the direction of the parents to this extent.

· A challenge to this strategy reported by the host country was the issue of home leave for weekends or holidays. Often, children do not want to return home and where they do, they are often left disturbed and confused by the re integration with their family (their circumstances have changed but they are starkly and suddenly reminded that their family has stayed the same). Staff reported that the effects of such visits resulted sometimes in pupils taking “2 steps forward and 3 steps back”.
· The group raised the query of why no specialist teachers were included within the staffing structure (even in a limited way) of the boarding house.
· A challenge highlighted by the host related to the issue of transition: what happens to a young person of 18 or 19 who has to leave and enter an adult world without the sort of support a young person leaving a more stable family setting would?
· There remains a small number of pupils who, despite this quality intervention strategy, continue to resist the offer of help and who refuse to conform to the values and ethos of the individual school. Where this is the case and no further remedy can be offered, the pupil asked to leave.



2.3. Name and describe effective and innovative solutions you have identified that participating countries (both host and participants) apply to address the challenges mentioned in question 2.2. Please mention specific country examples. 
	· Curriculum provision which addresses learning styles as well as learning needs – Skills Based Curriculum (Wales)
· ‘Parents in Schools’ / Family Learning strategies: projects designed to increase parent awareness of learning strategies as well as to engage in discussion (Spain / Wales)
· Early intervention strategies which focus particularly upon the acquisition of literacy skills (and specifically, reading) are deployed and invested in some countries (e.g. RAISE project in Wales, flexible advancement through early primary school in Bavaria, the ‘Walking Book’ project in Spain, ‘Summer Kindergarten’ in Romania, extra language support for immigrants at pre school stage in Bavaria, language immersion courses for immigrants and non Spanish speakers in Aliso programme in Castilla Y Leon and Valencia) as part of a proactive strategy which aims to reduce the vulnerability of cohorts which might otherwise be in danger of incidence of early school drop out
· ‘Personal Notebook’: students’ personal diaries include celebration of achievement as well as reminders and prompts (Spain)

· Pupil integration in work settings from 15 yrs (a set number of days a week) in order to develop vocational skills and understanding as well as to increase sense of responsibility (Finland)

· The use of ‘continuation’ schools / boarding facilities within the host country (Denmark) to meet the needs of the vulnerable pupils who might otherwise drop out of school too early. Furthermore, the advancement to a ‘mixed economy’ approach to the meeting of funding needs (i.e. the blending of state funding with private funding) provides a novel and effective means of ensuring high quality provision is made available for many. One of the effective and most interesting examples observed was within the school which combined mainstream provision with Special Educational Needs provision. Within this setting, students pursued vocational interests in the context of a totally inclusive setting, with some able bodied students acting as personal assistants for students with additional needs. With regards to the problem of how to effectively support older students as part of their preparation for independent living in the adult world, an excellent example was provided by ‘Blasenborg’ which is a smaller boarding facility adjacent to Ryomgaard Realskole. Here, young adults are supported to finish their education within a ‘homely’ setting where they are provided not only with a good role model for relationships and structured, well ordered lifestyles but are provided with the sort of emotional and practical support they may well have previously lacked. Another facility also linked with Ryomgaard Realskole is based at its Kostafdeling unit which caters for younger pupils (and from which some move onto Blasenborg) providing residential care within a larger setting. Again, pupils are referred to the facility as a result of social services involvement and are provided with the sort of support and remedial intervention needed to help prevent the incidence of early school drop out. Pupils are nurtured to make the sort of progress which might not otherwise have been possible and to recover from early life experiences which have not always been as positive as they should have been. The underpinning ethos of both these establishments focuses upon the very specific and individual needs of the young people in their care. Central to this endeavour is a commitment to the fostering of positive relationships which involves:
· Attempts to ensure continuity in staffing so that pupils can build up confidence in a limited number of close relationships

· Provision of  well structured and yet flexible routines, firm boundaries (understood by all) and sympathetic / patient approaches to the pursuit of solutions
· Support for pupils to maintain some sort of relationship with their families by the facilitation of fortnightly home visits and holidays (although this can also prove a problematic strategy for a variety of reasons).

· Ryomgaard Realskole itself retains a central role in ensuring consistency of approach across the establishments. A particularly successful feature noted was the way in which the school facilitated successful integration of boarding pupils with day pupils. Furthermore, the school board’s long term commitment to addressing the needs of these extremely vulnerable pupils remained evident for all to see, as was the commitment of the staff, the headteacher and deputy headteacher in particular.
· The visit to Efterskolen Helle provided another excellent example of commitment to a long term project aimed at reducing the incidence of early school drop out. Pupils accommodated in this school are aged between 14 – 19 years and all have varying degrees of special educational needs such as ADHD, Aspergers Syndrome etc. The school board, in common with all other ‘continuation’ schools operate from a commonly held ethos. The board is responsible for establishing the key values of the school and for maintaining a monitoring role in terms of pupil admission abiding by these terms of reference. Pupils are supported to success via a variety of differing opportunities and are encouraged to embrace the school’s ethos and centrally held beliefs. Pupils arrive at the school sometimes as a result of Social Services referrals, sometimes as a result of parental wishes with regards to the meeting of special educational needs. Again, funding is provided partly by the state, partly by parents. This combination of state / private funding provides opportunities for expansion plans, e.g. the creation of a new theatre and performing arts wing which is currently being developed financed by well managed resources. 
· Efterskolen and Folkeskolen originated out of a desire to extend education beyond year 7 for pupils who would otherwise have left without qualifications. The focus within the ideology is upon the provision of a learning experience through the ‘living word’ and consequently the arts of story telling and singing retain a high profile. Efterskolen aims to facilitate ‘free thinking’ and to encourage young people to make up their own minds, e.g. about religious perspectives. These schools are generally based upon ideologies which provide the initial motivation for board membership. Board membership draws from across a wide range of society and may include parents but not employees of the school. The board is elected by the School Association which is a national organisation. At this school, there are presently approximately 70 members of the school association and 7 on the school board. On a practical level, pupils at the school choose 2 (out of 4) workshops per year. Although parents’ opinions can be overruled by social workers with regards to admitting a pupil, the pupil’s commitment to the school’s ideology remains crucial – a child has to positively want to attend the school in order to be considered for acceptance.
· From this position of strength with regards to consistency of understanding and acceptance of the school’s ethos and aims, provision for pupils can be planned for in a way which can meet specific and individual need, thereby offering a strong preventative / interventionist strategy in relation to the problem of early school drop out.



2.4. Assessment of the transferability of policies and practices. Could any examples of good practice presented in this report be applied and transferred to other countries? If so, why? If not, why not?
	· Strategy of withdrawing children and young people from vulnerable settings and placing into ‘safe houses’ in this way: limiting factors – funding; social services practices and protocols;
· Formal arrangements for including mainstream pupils in the care rotas of pupils with additional needs 

· Full pupil inclusion in all curriculum provision (e.g. art, sport, music, sailing etc)

· The concept of ‘continuation schools’ (which incorporate efterskolen and folkeskolen) – an exciting concept with promising outcomes but limiting factors: pre existing cultures and traditions; costs; family expectations; statutory curriculum requirements which in many countries are broader up to the age of 16 yrs

· In Romania, existing practice is for vulnerable children to live in apartments in small groups (6 -8 in total) cared for by social workers. An extension of this facility could be the introduction of full time carers to act in the role of ‘mother’ and ‘father’

· Practice which encourages practical independence with day to day activities, including managing money and budgeting for daily needs. Limiting factor: day schools might not always provide the opportunity for the development and promotion of these sorts of skills.




3. Creating networks of experts, building partnerships for future projects is another important objective of the study visit programme. 

Please state whether and which ideas for future cooperation have evolved during meetings and discussions. 

	Examples of pre existing international projects and links which may provide support for ongoing partnerships form this group include:
· Comenius partnerships – Wales: use and preservation of Water;   Spain: places we live in; Finland: Light Pollution; Bulgaria: Bread Culture; Romania: Roads to the Roots – maintaining popular culture & tradition; Latvia : alternative energy + popular kitchen technology
· Nordplus Junior (NordicCouncil)

· E Twinning: Spain / France, Romania & Greece: contemporary architecture;



TO SUM UP:

4. What is the most interesting/useful information that the group believes should be communicated to others? To whom, do you think, this information will be of most interest? 
	· The importance of the provision of individual support for vulnerable pupils – maybe an expensive investment early on but probably very cost effective long term by offering the opportunity to reduce social problem later on
· Strong and effective links between education services and social services 
· Also, the networking between school and home which allows interaction over matters of planning

· Opportunities offered to vulnerable young people to acquire the skills needed for real, everyday life situations, e.g. development of social skills, financial budgeting skills, etc

· The personal commitment of the school boards and leadership staff (often in non profit making contexts), to pursuing strongly held beliefs and value systems in the interests of vulnerable children and young people

· The full and true inclusion of all students regardless of individual additional need

· The ideology behind a mixed economy approach to funding which makes more expensive goals achievable and longer term objectives pursuable. 

This information should be shared with:

· School governing bodies

· Networks of leaders, e.g. headteachers

· Administrative authorities

· Parent associations.



II. Organisation of the visit

This part of the report will not be published but it will be made available to the organiser and will be used by national agencies and Cedefop to monitor and improve implementation of the study visits programme.

We recognise the value of ongoing feedback as a way of ensuring that the programme is at all times a responsive and dynamic initiative, meeting the needs of its various participants and target audiences. In this section you are invited to give us your feedback on several factors that, in our opinion, contribute to an effective visit. 
1. Discuss within the group and check if you agree or disagree with the following statements. Please mark only one box (() that expresses most closely the opinion of the entire group. Please use Question 2 of this section to elaborate on your responses, if needed.

	
	
	All agree
	Most agree
	Most disagree
	All disagree
	Not applicable

	e.g.
	The size of the group was good.
	(
	(
	(
	(
	(

	1.1.
	The programme of the visit followed the description in the catalogue.
	· (
	(
	(
	(
	(

	1.2.
	There was a balance between theoretical and practical sessions.
	· (
	(
	(
	(
	(

	1.3.
	Presentations and field visits were linked in a coherent and complementary manner.
	· (
	(
	(
	(
	(

	1.4.
	The topic was presented from the perspectives of the following actors of the education and training system in the host country: 
	(
	(
	(
	(
	(

	1.4.1.
	· government and policy-makers 
	(
	(
	(
	x(
	(

	1.4.2.
	· social partners
	· (
	(
	(
	(
	(

	1.4.3.
	· heads of institutions
	· (
	(
	(
	(
	(

	1.4.4.
	· teachers and trainers
	· (
	(
	(
	(
	(

	1.4.5.
	· students/trainees
	· (
	(
	(
	(
	(

	1.4.6.
	· users of services
	· (
	(
	(
	(
	(

	1.5.
	There was enough time allocated to participants’ presentations.
	· (
	(
	(
	(
	(

	1.6.
	The background documentation on the theme provided before the visit helped to prepare for the visit.
	· (
	(
	(
	(
	(

	1.7.
	Most of the group received a programme well in advance.
	· (
	(
	(
	(
	(

	1.8.
	The information provided before the visit about transportation and accommodation was useful. 
	· (
	(
	(
	(
	(

	1.9.
	The organiser accompanied the group during the entire programme.
	· (
	(
	(
	(
	(

	1.10.
	The size of the group was appropriate.
	· (
	(
	(
	(
	(

	1.11.
	The group comprised a good mixture of participants with diverse professional backgrounds.
	· (
	(
	(
	(
	(

	1.12.
	There were enough opportunities for interaction with representatives of the host organisations. 
	· (
	(
	(
	(
	(

	1.13.
	There was enough time allocated for discussion within the group. 
	· (
	(
	(
	(
	(

	1.14.
	The Cedefop study visits website provided information that helped to prepare for the visit.
	· (
	(
	(
	(
	(


2. If you have any comments on the items 1.1. – 1.14 above, please write them in the box below.
	Jakob Holm and Hans Hauskov Iversen proved excellent hosts, anticipating our needs and planning a most comprehensive programme which  successfully delivered a clear and indepth understanding of the visit’s key theme.



III. Summary

	Very satisfied
	10


1. Having summarised all your reflections and impressions, please indicate how satisfied you are with your participation in the study visit. Indicate the number of participants for each category, e.g.

	Very satisfied
	9
	Satisfied
	
	Somewhat satisfied
	
	Not satisfied


	
	Neither satisfied nor dissatisfied
	


2. What elements and aspects of the study visits do you think could be changed or improved? 
	


3. If there is anything else you would like to write about that is not included in the above questions, please feel free to write below or attach a separate sheet.
	The template for the group report is muddled and repetitive. The sections need to be re worded.



Thank you!

Please submit the report to Cedefop (studyvisits@cedefop.europa.eu) within one month after the visit.
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